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CHAITER 10

Professional Development of Chinese
University-Based Teacher Educators Working
as Guide Professors in the Reciprocal
Learning Program

Na Wu and Yibing Lin

INTRODUCTION

Similar vo the Monk Xuanzang (£ 35 ) whaoin the classic Chinese ale Jowrney
o gl Wesr { #5870y journeys to India with his four disciples in search of
original Buddhist surras, I (one of the chaprer authors) joined the SWUT
BLP 2006 Cohorr as their Guide Teacher, hoping to leamn from the West
and bring new wleas and knowledge back to China from Canada. However,
unlike the ome-direcriomnal 'I..-nrning describeed in the famaons joumey, we
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were also encouraged o ntroduce wavs of kiowang m China vo the Wese.
As a pude prodessor, [ devoted considerable time and energy to managing
the cohort™s daily ronarines anad r'nut'ring their I.-|:.1rr|rin5 anad gre:m."lh, which
left little vime or reom for me o reflect on my personal gains and losses in
the program despite bang conscrous of baving learned sigmibcanthy. Writing
a chapter tor this book on the Recprocal Learnimg Program has given me an
oppormnity e reflect on my learning experience and especially on my
changing perspectives on teacher educaton in a globakzed wordd. The con-
stant reflectiom on what [ kearned in the program encouraged postive
changes in my personal and professional development. (W, reflection joar-
nal, May 17, 2016}

This self-reflecton by W, a teacher educator from Southwest Univerary
(SWU) who worked as a guide professor in the Teacher Education
Beciprocal Learning rogram (RLP), reveals the programy’s positive impacrs
on her professonal development as a teacher educaror. Samilarly, other
unrversity-based teacher educators involved in the BRLI echo this senti-
ment. The RLI has offered an exceprional international experience not
only for pre-service teachers (Xu, 20019, 20090 Xu et al., 2015}, but also
a dynamic cross-cultural and reciprocal learning environment for the edu-
cators themselves, In this setting, these reacher educarors have not only
developed thar mtercultural knowledge and cross-cultural commumcation
skills 1o fulfill their responsibilites of puiding exchange pre-service teach-
ers, but also expanded their horizons for reacher educarion in China,

As one SWLU fculty member and teacher educator, Wa's recognition of
the impacts of her BLI" expenence aligns wath previous studies suggesting
that cross-culrural experiences are valuable to the personal and professional
growth of reacher educarors who teach or coach reachers or pre-servace
teachers i universities {Lunenberg et al, 2014; Leutwvler & Lausselet,
2016, Marx & Moss, 2011 ). Existing rescarch trom the field, cross-culrural
|-|,':|.1'|'|i|'|5.I and teacher educarors Ir.iil'linE have shown thar eacher educatonrs
often engage m a process of learming, unlearning, and relearming. Thas pre-
cess is instrumental in rranstorming their professional beliefs, knowledge,
anid |':lr.:-|,'|i-;:-|.'3. Such reansformaton is decmed cracial for |:|'||!|:|.|'u.‘:i|!5 teacher
educators’ international mindedness, globalized perspectives, and a range
of skills including pedagogical, instructional, interculmural, rechnological,
and interpersonal skills {Collier, 2022; Callespse er al., 2020,

Howewver, the existng literature lacks a comprehensive understanding
of how cross-colrural and collaborarive menroring experiences guided by
the CONCEpH afl “1'|:|."i|!'|-r-|h:.‘|| |1,".||.'|'|'i|!|5" (Xu, 2001; Xu & {'.l::lnl'u;":.'., 2017,
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2022 could contribute to the protessional development of universaty-
based teacher educators. Moreover, few studies have yvet paid attention to
the sustainable effecrs of shorr-term cross-culoural reaching experiences on
teacher educators, especially from the perspective of teacher educators”
self-reflections and evaluations. To close this hterature gap and identfy
insighrs for reacher educarors” professional development, this chaprer aims
tor explore the RLIP expenences of five SWU teacher educarors who waorked
as guide professors for the program’s Chinese exchange pre-service teach-
ers who learn and reach in Canada for three months. It specifically exam-
ines how these educators mtegrate their cross-cultural work and reciprocal
learning experiences into their own professional development. This chap-
ter is gukded by the rescarch question: How does the RLEP expericnce of
SWL reacher educarors working as guide profesors promaote their profes-
sonal development?

RESEARCH METHODROLOGY

We have adopred a qualitative approach rooted in a basic understanding of
narcative inguiry, Through our parbopation i the larger SSHRC
Partnership Grant Project, we have learned that narraove inquiry as a
rescarch methodology can help discover and describe the lived experiences
of SWLU teacher educators {Connelly & Clndinin, 1990, Xo & Connelly,
2009y, Five 3WLU teacher educators who previously served as guide pro-
tessors for Chinese exchange pre-service reachers in the BLEF were selecred
as research participants, The partncipants served not only as guide profes-
sors, offering support to Chinese pre-service teachers dunng challenges,
bur also actively participared in a variety of the RLIYs cross-culrural acrivi-
tes, For mstance, they frequently visited the classes where the pre-service
teachers were placed in schools 1in Windsor, Canada, as well as sat in on
their weekly discussion sessions. D Shijing Xu and her team ar Universicy
of Windsor (UW) orgamized the weekly debricfing sessions, requesting
that the Chinese pre-service teachers work in groups to share their obser-
vanons and reflections of their Canadian school placements. In these ses-
sions, cach vear's guide professor would also engage in the discussions.,
For our narraove mgquiry, we gathered field notes and reflective journals
trom each guide professor, wrirten throughour their BLT expericnce,
mcluding the pre-departure, mid-program, and post-armival perods, In
these matenals, parbapants, puded by the phulosophy of namatrve inguary
and reciprocal learning, recorded whart they did, observed, and thought in
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a narratively flowing yet cnbical way, In the present study, five guide pro-
fessors were invited as research partcipants to individually engage in nar-
racive stvle semi-structured interviews 1o talk abour their expecranions,
fechngs, understanding, achievements, challenges, and ditficulties related
tor their professional development duning and after the RLI The individ-
ual inrerviews were audio recorded, with each participant™s consent, for
the purpose of transcnption, The demographic informanon of each par-
ticipant is listed in Table 10,1, All the participants had worked as lecturers
in reacher educarion courses or as consultants providing guidance to pre-
service teachers for their teaching practice, They had adequate English
communication skills and three had learned or taught in English-speaking
countrics betore participating in the RLI

A 1.]I||:|.|il:.ll:'i'|.'|: I:|'||:|:|:|.‘|Ii|_'“ |:'-||-|1i|:|||5 [.,qil.]ll'!il.l'lil.l lﬂl-ﬁ] LA "'""E"']“:"""d (] ill'l.ll!r'-l’.l.:
the data including the field notes, reflective journals, and semid-structured
interviews. This analysis aimed to identity significant statements in the
reflective journals thar pertained v their own professional development,
From these statements, meanings were formulated and subsequently orga-
nized into commaon themes. The dara coding process was conducred man-
ually by two rescarchers to establish inter-coder reliabilite. This process
encompassed three stages: imitial coding, focused coding, and axial cod-
ing. In the inifal coding stage, researchers studied, retold, and paraphrased
waords and sentences in the onginal data and coded them accordingly.
Mext, researchers invited the participants to confirm if the paraphrased
rext accurately represented their thoughrs. Then, during the focused cod-
ing, the researchers selected and compared the iminal codes o idennfy any
recurning patterns and the most significant imidal codes. Finally, the axial
coding phase caregorized the focused codes inro themes reflecting major
aspects of professonal development promoted by the RLT,

Both rescarchers of this study are SWU teacher educators, with Wa
having served as a guide protessor and Liu as the Dean of SWU College of
Teacher Educaton in 4,'|!|:|.11.|"-|,: ol the lltli'n'l:r.ﬁil::,'.'!li reacher cducation pro-
grams and also as the host supervisor for Canadian RLP particapants’
intermational internships in Chongging China. Our direct involvement in
the BLI ot only allowed us to understamd the stores partcipants related
to a specithe time and context, but also increased the trustworthiness of
dara analysis and theme ddenriticanion. Finally, we emploved an inductive
approach o analyze the narranves amnd stoncs into reoccurnng themes,
which formulated the essential structure of wmiversity-based teacher edu-
cators” professional development promored by the RLI,
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Frupmngs ann Discussion

University-based teacher educators have mulople professional roles and
responsibilities related to teaching, rescarch, admimstration, and leader-
ship. Previous studies (e.g., Lunenberg er al., 2014; Kosnik er al., 2015,
Olsen & Buchanan, 2017, Maclhail ¢t al., 2018; Cochran-Smith et al,,
2019} attempiing to describe teacher educators’ work have identhied a
variery of roles common to university-based teacher educarors: “reachers
of teachers,” “coaches,” “rescarchers,” “curmculum developers,” “leaders
of learning communities,” “gate keepers responsible for admission to the
reaching protession,” and even “brokers responsible for tacilitation of col-
labsoration berween schocls and reacher oducanion matitutons™ Such
combination of roles clearly requires them to be in constant professional
development. Especially in recent vears, with the increasing scale and
swope ol |._:]|.:l|.u|i:J:'.|Ii|.:l|'| mn teacher cducation, |_'||I:I'I|:|' of overseas |-|,'u|r|'|i|:|||._:,.I
training, and exchange programs have been developed and improved wo
promote professional development of pre-service teachers in China (e g,
Li & Fdwards, 20016; Liv e al,, 2009; Fha et al., 2019}, In this scenario,
university- based teacher educators, as both researchers and practitioners in
teacher educanion, are encouraged o learn on the job and participare in
irtermatioral commemnication to maniain current e Hesaonal ki wrh.:::‘lg-l;
and skills.

The RLI* provided SWU reacher educators a rewarding working and
|1.".||r|'|i|:|||._r. |::||.|!'|-|.'|'i1.'|!|.'1;.I i|'|'||‘:l|.'-|wi|'|E their pnhli;:::-.'il::ln.‘ll skills, and |:|'|'|'|.i|:|u.'i|'|_E
their understanding of teacher education i an increasingly globalized
world. In most cases, Chinese university-based reacher educators are per-
cewed as “reachers-of-teachers,” “rescarchers,” or “teachers in |:Ii_E|:H.:T
education” { Liang et al., 2023, p. 104, They seldom reconcile themselves
to other responsibilities and expectations. However, working as guide pro-
fessors i the ELEP r-l;ql.l.in:rl |.||'|i'|'-|,'1'sil:|'-'|_'|'.|.'|.-|;|.1. reacher educators 1o take on
mewe responsibalities, which ennched their expenence of being teacher
educarors. Our participants reported thar leading and mentonng pre-
wervice teachers i the cros-caltural environmcent had been |."|'|'.|||'||:|:|||:-j|'||._r.
but tulfilling, in their words:

[ did a lowr o research online, ralked about the Tl'il!- with iy |.'|'I|.||.'.15,I.IE'.E whei
had owverseas learning experiences in Canada, and communicated with
Canadian exchange student weachers before deparmire... [ thought T was
well preparcd and could help students {pre-service teachers) bo adjust
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themsclves to the new environment. .. however, T till had a hard nme. . for
cxample, when 1 discussed wath students [ pre-servioe meachers | about some-
thing happening in Canadian classrooms, which nane of us had encountered
before, and could not find our whar was going on, [ always acred like or was
treated bke an “expenenced reacher” who could provide a dehnite explana-
pin. Flowever, T was i."l:lil'l:' aware that 1 also had o lirmited schiool sasir
experience to give 4 full explanarion, and what I could give them was maostly
from academic studies and theories . my knowledge of waching and kearn-
my was alwavs refreshed every tome my students [ pre-service teachers] and 1
reok part in the weekly reflecrions with Canadian university  professors,
eraduares, and schoolweachers. .. I do appreciate and enjoy the RLI expen-
ence, whach not only ennched my academic expenence but also improved
my ingerest in Beld ml.-d:.-'. i L, interview, March 3, 20095

In examining the collecred dara, four themes relevant o university-
bascd reacher educarors’ Eﬁi:n i pr sleasional |.1.-|,"l.'|:|1|||':l|:|:'|.-|.'|!|l: from the BELD
emerged: reflective practice in research and teaching: cultural awareness
and intercultural skills; menroring and  developing comperencics; and
social amd interpersonal skills,

Rrﬁeﬂ:'w Practice én Researc aud Tf.mErm‘g

University-based reacher educarors are encouraged to conduct research on
their working practice and regularly retlect on their reaching and learning,
which is belicved 1o raise awarencss of |':ln||:|‘||i.‘|| mismartches herween
long-held beliefs and actual practice, enablhing an “unleamn and learn®™ pro-
cess, and helping ro updare their knowledge, skills, and abilities {Smich,
2003; Cochran-Smath, 20H)3; IJ.JI.I_E':IF]I:I.. 2004), The RLP |:::|_'r|:|.'i1.'|!|.'1.:
deepened vmversity-based teacher educators’ understanding of what 1t
means 1o be a retlective pracrinoner and rescarcher. Partcipants reported
that they vsually wrote working diarics about their teaching and research,
kept records of students, and discussed and received feedback from col-
leagues, And they were quite aware of the importance of reflective practice
in the teaching profession and always required thar pre-service teachers
make ndividual or group reflections. The BLI' encouraged evervone
involved to write reflection journals, participate in reflective meetings, and
be reflective thinkers and decision makers. In such a scenarnino, |:||!|il.-'-|,'r.'|.'i|!.-'-
based teacher educators enhanced and updated their knowledge and skalls
of reflective thinking and practice. The following statements represent
thicir I:'|'||::||.|.E]!|I:: ary this = Wl
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[ weas suppested vo wiate reflectave jourials at the R meetmg with Peol. X,
[ accepted and thouszht it was necessary for us to record what happened dur-
i.TItI; the program. .. hiovwvever, 1 later tound thar the word “reflection™ was
heard alomost every day... T was asked oo collect students” | pre-service reach-
ers | ficld notes and reflective pournals. .. students [ pre-service teachers | con-
stantly asked how to write an appropriare reflective journal... we need to
have reflecrive meenings with students | pre-service reachers | and Canadian
program leaders, {Gong, interview, March 12, 2009}

The RLI" emphasizes reflecrion verv muoch, which aroused my research
piterest in this field . T was very Bmiliar vath Chinese ways of reflecrive
poumal wrting, and 1 konow Western scholars mught have different ways of
doang it, I'd bike to make explorations on differences in reflective thinkimg
and practice berween Chinese and Western approaches. (Wi, rellection
pourmal, May &, 20016)

The RLP expenence promated dialectical and reflective thinking among
our university-based teacher educators. Earlier studies (e.g., Taggart &
Wilsoa, 1998; Van Manen, 1977; Valli, 1990, 1997} have shown that dil-
ferent levels of reflective thinking could result in different focuses in reflec-
tive pracrice. Taggart and Wilson (1998, in line with Van Manen’s (1977
levels of reflectivity, constructed a reflective thanking pyranmud, represent-
ing three levels of reflective thinking: techmical, contextual, and dialectical,
The reflecrive thinking pyramid has been reinterprered and developed in
the wake of rescarchers such as Collier (1999 and Ballard (2006}, whao
generally agree that at the dialectical or laghest level of reflective thinking,
educarors contemplate on teaching practice in a broad-minded manner,
with ethical, moral, or social concerns. The ability to make defensable
choices with consideranion of equality, justice, canng, and emancipation 1s
also indicative of reflecting ar a dialectical level. Rescarch particpants
mentioned that ther reflecton practices in rescarch and reaching became
more concerned about the socal and moral aspects of educanon after
the RLI"

The social and culvwral diversity in Canadian aniversities and schools was a
hot ropic m studens’ [pre-service teachers ] reflective journals and our
reflective mectings. .. we talked about social justece, disadvantaged groups,
inclusive educanion, and other relevant rn-pi.u::: - .ﬂm.luni'.'rn-.'iq."-l_um-:l teacher
educaror, T know that we must prepare futare teachers voowaork withan com-
mumtbes, honor the ddferences of thoar students, and recognoee the
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socioculural aspecrs of education moa changing waorld. .. 've developed a
habat to gquestion moral and soqal ssaes of educabon. (Gong, interview,
March 12, Z01%)

[ wrote a senes of journal articles on teacher evpowerment after discussang
wich my |:-e:||||:'.:|:|;|:||.'x. Thevy felt a ligtle kit nlrpriﬂ::.‘l h] thie |:|:|-|1-i|; 1 chense anad
thought it was not 4 good research wopic for a language teacher educaror, .
bar 1 really don’t think loguage wacher edwcarors should qust conduct
rescarch omn |.1|1F||_1.|:|;|:' |:r.'.1.|:'|1|in5_... The Windsdr |."I'Fl-l:l'i.-l:l1|.'|'.' reinborced my
beliet thar we need to expand our research scope and both our teaching and
stisdents an the larger social enviroament. (W, imterview, Maich 3, 20095

Cueltural Awavewess and Intevenltural Skills

It is predicrable thar the BLDP would enhance SWU reacher educarors’
|.|1'||:‘||:r.1|.‘||!||.‘|.i1'|5 and awareness about Canadian culrire, as well as their abil-
ity to adapt to different cultural sitwations and perspectives. The research
parricipants confirmed this and reported their increased inrenmion o be
culturally responsve mentors and help fbitate culturally responsive
awarcness in the pre-service teachers themsehves. They became more cul-
rurally sensitive, more open o new ideas thar may conflict with values of
Chinese culture, more willing 1o musdify their behaviors as an indication of
respect for people of other cultures, and more likely to view themselves as
global cinzens:

Although the exchange pre-service meachers working with me had sorong
bnguage abihites and had kearned about Canadian cultures, they stll met
dithculties in communication with bocal p-:n-plr.' wymetimes because of differ-
ent commumicaton stvle... I'm glad thar they always had a orimcal mind o
avald calmaeally stereorypiing others, whach would surely make them inro
sucoesstul global cinzens_ .. Some of them are mow learning or working i
foreign counrries, 've kearned a lot from them and made maore friends from
different countres... [ believe T could be a global ciuzen like them. ( Gong,
mtervicw, March 12, 201%)

When the SWU reacher educators were in Canada, they encouraged
exchange pre-service teachers to interact with their Canadian cohort, uni-
versity professors, schoolteachers, and students to nurture their confidence
and comperence as culturally responsive educators. They agreed on the
strategy of encouraging pre-service teachers to learn and strive for
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mtereultural empathy, which they believed was key to adapting to a new
culture. This wea is supported by previous studies { Broome, 1991, 2004;
Mecomi et al, 2014; Mullavey-C¥Byrne, 1997} indicaring that people
exposed to new cultures should not only accept cultural ditferences but try
to empathize with others and change their behaviors when interacting
with them. Une rescarch participant mentoned thar she managed o fos-
ter an empathetic culture in her cohort by adapting her stvle to communi-
cate with them the way they prefer. And she also believed thar empathy is
a professional comperence teacher educarors should develop. Afrer return-
g to China, SWLU teacher educators emphaszed that the BLI* experi-
ence made them more empathetic communicators. They consciously
interweaved conceprs of diversity, equity, equality, and inclusion through-
out their teaching practices, and urged prospective reachers 1o pay closer
attention to the cultural dimensions of education.

Few of us, my students |pﬂ.' service teachers] and 1, had previously had rhe
oppormnity 0 be immersed i such a diverse culvure before the RPL. . we
came to realize that cultures are not synonyvomous with countries, cultural
ditterences and conflices do exit in the cassmoom teaching... Although
Chimese culture is harmoniously blended, prospective teachers should also
be Rwctlivared wo understand their specific culture and s influcnces on their
reaching styles, embrace cultural diversity i their classroom, and help sm
dents adapr to mainstream cultures, (Yang, interview, March 11, 2009)

SWL reacher educarors also noticed the imporrance of working as “cul-
tural workers”™ (Frewre et al, 2018} to prevent exchange pre-service teach-
ers from tending ro the extremes of either xenocentnsm or ethnocentnsm.
According 1o rescarch participants, before they visited Canada, some had
had a tendency to value Western culture over Chinese culture and assumed
that the education system in Canada was always betver than that in China.
When they did their school placements in Windsor, they preferred to high-
ligght the best features of the schoal’s approach to education and to try and
understand the downsides of the education system in Canada. In order to
make pre-service teachers realize that an appreciation for another culture
.1.1'||::||.|.|11 renl p.-|-|:|_"|“|_'|_.|,- 'itH1'i'n'il.1IJil|!i froam !illlli!."il!E 'il: with a |_"ril:'i|_".‘|| Ve, Tor,
Xu, her research team, and 3WU teacher educarors imitiated retlective
mecrings with the exchange pre-service reachers to discuss and compare
4.!||||Il|||:.‘|| aicd |:4.‘||:||_".‘|Ii1 il !i::l.ll.l.nl.'x i 1_'||::|Iﬂ'| et imes, In I|'|'i:-i WY, “-::':'-"I"-"!'E"F
teachers gradually developed a measured attrude rtoward different cul-
mures and reinforced their confidence in Chinese culoure:
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My studenes [pre-service weachers] were impressed by Cansdian weachers”
positive and frendly atttudes toward students, Some of them complained
that Chimese :n:l.:l'r::r::,_-.:nmp.irc-.'l wirth Canadian reachers, are ton strict with
stdents and even sometimes hinder students” development. So concluded
that Canadian teachers are better in some way. .. | advised them to discuss
news about a teachers” strike in Omiano ai thar fime and o write reflective
pourmals. .. Tater they reported thar they found Canadian meachers” teaching
and educational practices o be influenced by Canadian culoare andd values. ..
they apreed that stoct teachers educate stromg and purposchel indaduals. .
I realized thart ir is crirical for us to guide pre-service teachers to think abour
curfculum, pedagopy, and weaching pracnce from a cultoeal perspecnve.
{ Ju, interview, March 11, 2009}

To sum up, the RLP expenence made 5WU teacher educators more
aware of their protessional roles as intercultural educarors and o con-
stantly develop their professaonal competencies to cquip prospective teach-
ers with intercultural teaching abilities. Some research participants rold us
that they alwavs facilitared dialogue abour global issues in class, using
respectful, inclusive, and culturally relevant reaching strategics to promaote
mulaople perspectives among students. One mentoned that, in a persua-
sive writing class, she encouraged students 1o express their views on the
intermational social movement, Black Lives Marter, using mind mapping
tor discuss, organize, and present their ideas from diverse perspectives:

When 1 discussed controversial news with studenss in class, students usually
quasted froem the maknstrearm media 1o make their poines and then pur these
potiats ante their writing. It made their essavs mirror cach other uncon-
scacmsly, In the past, 1 took it as an appropriate way o construct a publicly
relevant essay and sometimes even guikded students 1o accepr these points.
However, I gradually recopmized thar students could alse develog thear cre-
atve 1deas of teachers prosaded better ways bo elicir these wheas, . 1 Bcilitared
every student to use mind maps to falk abour Black Lives Marter from the
historical, cultiral, social, economic, and other perspectves. . Afer collecr-
my these mund maps and essavs, 1 found all the students in the dass gave me
a lest n-i"m.u‘p-risu:'.:. (W, interview, March 11, 201%)

Apart from this expanded sense of their own roles, paricpans also
emphasized that they interacted with stadents in a way that supported
student learming from diverse cultural and social backgrounds. Thas
approach was deliberarely chosen to demyonstrare and model interculrural
competency withan the classroom setting,
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Mentoring and Developing Competencies

Menroring is an integral part of reacher education, vital to changing atri-
tudes and behefs, and improving personal and professional knowledge and
skills of teacher educators and trainees ( Michael, 20081, A recurnng com-
ment from the rescarch partcipants was that they really believed the RLT
was scademically sound and culrturally relevant for both the exchange pre-
service teachers and themselves, They acknowledged that they served as
change agents to help pre-service reachers reap the full benehits trom this
unusual experiential learning experience and to enhance the professional
development aspects of the undertaking. Their assistance ta exchange pre-
service teachers mainly tocused on providing cultural menroring and guid-
ing them to analvze and reflect on practce. In this process, SWLU weacher
educators had to modhfy ther mentonng stvles, which i the process fos-
tered their own professional development.

SWL reacher educators noticed that they should be “learning brokers™
as they assisted exchange pre-service teachers in Anding resources such as
people, books, software, websites, and other information about Canada.
Participants voiced that cultural mentoring was quite necessary for a cross-
cultural exchange program. With the help of the BLI" argamizers, they
guided Chinese pre-service teachers to find informaton abour Canadian
culture, wvited experts to give lectures on Canadian education, and
designed activibies to provide opportumties tor Chinese pre-service teach-
ers and their Canadian cohort o communicate with one another. What
they dud not only falitared connections berween the study-abroad and
prior experiences of pre-service teachers, but alse changed their under-
standing of mentorship. One rescarch particopant reiterated how the BRLD
experience brought her o a new understanding of mentonng:

As a professor working i unmversities, [ alwavs thoughn thar I just needed 1o
provide my students with academic guidance which, i my mind, was maanly
absvut w12 teach in T]'I-I.'ﬂl':.". And I was conbident in this field,,, The ELD
cuperence made me realize thar my studems expected more from me. .. |
should ind helpers and learn to be a go-between, helpmyg students fmad
knowledge resources other than being o knowledge resource... Being a
mentar, in most cases, means being an intermediary that links individual
students with learming opportumities. (Gong, imterview, March 12, 201%)

Research parnapants emphasized that the skills invalved in being a
“learning broker™ need to be developed in pracrce, such as working in
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programs or cooperating with pecple in teaching, One research partici-
pant, who currently worked as a department leader responsible for inter-
nacional communication and exchange in teacher education and rescarch,
articulated that successtul teacher educabon involves a wade range of inte-
grated knowledge and skills that can only be delivered by reams and net-
works, not by individuals;, therefore, universitv-based teacher educators
should waork with others to provide approprate professional development
opportunities. She further explained thar universitv-based teacher educa-
rors are obliged to “open the rght door™ tor pre-service teachers, allowing
them to nteract with thewr peers, other teacher educators, schoolteachers
and students, and people with access to important resources. In order o
do this, university-based reacher educarors must understand the complexi-
tnes of the aroations that pre-service teachers might enter into and be
capable of finding respurces and opportunicies to assist them. For exam-
ple, another rescarch pardcipant described whar she did o provide visibil-
ilfr frsr h'IITI:-.'HI,:I'I.'i-I,:I: teacher:

Last vear, | was asstened to work as a unversity mentor for pre-service
teachers in the internship. I did research about the community where their
internship school was, and iovited one veacher there who was my former
student to introduce schodol-based courses to pre-service teachers. .. 1 visited
the schinol Tn]'::-nl'l" n:'|:|;|:||.1r|:." and communicated with school mentors, sm-
dents, principals, rying 1o find more o assist pre-service weachers in this
new crvironment... [ just intended to make certain thar these pre-service
teachers' abalities were notced, and they could reach their desred goals.
(Vang, interview, March 11, 2019

Socinl and Tnterpersomal Skills

Just like previous research on facultv-led studv-abroad programs (7 Meal,
1995, p. 28, Rasch, 2001, p. 75} found that faculty members had a wide
r.inE.j: 1h|'|.'|:.'|.|':l|.:l|'|5i|.'|-'i|ili1,'5 anid OIS ETTIS, CYEN i|'u',:||:||:‘|i|'|E .ﬂll.'l'llilr‘ll,:I!L'.'ﬁ Loa s%-
dents on a personal level. They need to look after students” physical and
mental health, their safery and well-being, and the overall relarionship and
group dymamees of wam members. Rescarch paroopants reported that
they were not accustomed to handling problems related to pre-service
reachers’ personal lives ar the beginning of the program becanse when in
l:_'.]'lil'l.i., I:]'u:fr -;,‘.L:ll,l'||:‘| m,:q,:k ||'|1,' :Lﬁxi.'n.lil.l'u:-l,: :thl:lluni., 4,!|::||,|.|'|5|:|1 WS, R :|.-|1|||i|'|i:¢|r:|.-
tive staft. They explained that university-based reacher educators, in their
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on-campus rales as professors, had no obhgations to respond to students”
social, mental, and physical concerns. On the other hand, rescarch parnici-
pants also admirted thar they had developed close relationships with the
exchange teacher candidates in their groups while abroad.

Besearch participants stated that their relationships with the exchange
pre-service teachers became more intimate than their ordinary connec-
tions with students on campus, They each acknowledired that they kept in
touch with tormer exchange pre-service teachers. When asked about why
they valued their relationships with former cxchange pre-service reachers,
they agreed that shanng the RLI experience together offered them oppaor-
tunities toview the students more hohstically, to discover more about each
other as indviduals, which made it casy to connect over points in com-
TAIACLE T'l'u:j' |:!l|.|!'|-11:u'u|.'|:‘| thic :L]_'||':ln|.'n.‘:iil:'i|.:l|'| foar this Opp rl'll.n'lil:}' Lo COrnecl
with the pre-service teachers, and detailed the influence it had on their
teaching in their on-campus classroom:

The program group arranged exchange pre-service teachers and 1 o bve in
the same howse, where we got more chances to interact with cach other. ..
We conked meals |'-e:||:|;|:'rh|:'rI shared a bathroom., had conversanions at |1'i!qh|:1
went shopping and travelled together... We saw each other cutside of cur
prescrbed roles and the barriers berween us were quickly lowered. .. They
are all excelleni pr.'-e:p'lu.'., we sonn became  dmends. (W, interview,
March 11, 2019)

The unigue connection with students [ pre-service teachers| left me a lasting
impression, They impressed me not just by their scademic achievements of
peaching skills, bur as a human beang. . In reminded me that [ need 1o know
the ditferent sdes of students [ pre-service teachers ). It scemed that [ had
canly seen them in the academic setting. .. This has helped me becanse [ odven
teach large classes of more than 100 stadents, In's really difficult to reach so
many students and see the individual. [ just see thear names and student [1s
and only remember those whio lu'rﬂ:u'mi:'d well in classroom in miost of
cases. ., Now [ have become more aware thar every studenr has their own
story and 'm more willing o isteract with them, respond ro their questions
o needs. . [ feel 1 can better relate to my stodents noawe [ Yang, ntervicw,

March 2019}

Bescarch pardcipants stressed the importance of interpersonal commu-
mcation skills, which they emploved to establish posive relatonships
between themselves and the student cohort, and to generate a congemal
team atmosphere. They discussed how they overcame challenges relared
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tor maintaiming their authority as gude protessors while also having good
relationships with the pre-service teachers as friends. They commented
that although, in most cases, they had previously known how to develop
positive relationships with students, thev stll had to improve their inter-
persomal communicaton skills in a new environment. In the reflective
interview, they noted how their approaches to dealing with interpersonal
relattonships with exchange pre-service teachers in Canada were different
trom when in China. These ditferences could be demonstrated by the
Model tor Interpersonal Teacher Behavior, which provides a widely
acclamed framewaork for studving student-teacher mteractions { Korthagen
& Evelein, 2016}, It seemed that, when Chinese unmversity-based teacher
educarors were in Canada, they tended to be relanively more cooperative,
helptul, friendly, and considerare, allowed more Freedom o the pre-service
teachers, and more casily developed positove emotional attachments to
each arher:

My stodents [pre-service teachers | had o face adpostment challenges, even
went through emotional crses, feeling msecure, anxiety, and culture shock
i this cross-cultural environment. .. T was responsible for helping them cope
with the difficulr situation and guiding them gerting sccustomed o this new
bving and learning environmsent. .. I had been an efficient bar alool reacher
i mw students eves, but at that ome 1 knew that 1 should be supportive and
available. .. developing a good relationship with them is also beneficial for
my management: actully I learmed a lor from them. (Ju, inerview,
March 11, 201%)

The connection between SWU teacher educators and pre-service teach-
ers was beneficial not only tor the exchange pre-service teachers, but for
the teacher cducarors themselves and their futere students as well, Rescarch
partcipants claimed that the RLP experience enhanced their understand-
ing of both personal and professional relationships in different culoares
and inspired them 1o establish good personal relationships with students

and other stakeholders.

CONCLUSIONS

This rescarch makes a .'i.igniﬁ-:::l.nt contriburion to the relatvely limired
I h:‘|f|' |::|f5|."|'||::||.‘|rx|'|'i|':l 1| I:]'u: |_!||:|'|1;iilx ||'|.:I: |,|.|'|'i'|.'L'n-:iI:|.'-'|,'|-u.'|.-|,'|:‘| I|:.‘u',:|'|1,:r |:|.‘|.|,|-:::|.I|.:lr.1
can derive from participanng in short-term, faculty-led, reaprocal-learning
teacher educarion programs abroad. Ir helps to augment the more
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extensive body of hterature that pnmanly focuses on the gains of pre-ser-
vice teachers from educational experiences in these contexts, The findings
conclude that the RLT, charactenzed by s emphasis on reciprocal learn-
g amid shared responsimhbty, not only broadened pre-service teachers’
horizons in education but also enhanced the professional understanding
and pracrices of university-based reacher educarors. The murmal adapra-
tion and reaprocity of the RLI provided Chinese university-based teacher
educators opportunmites (o acquire knowledge, skills, and ideas that could
larer be applied to enhance their teaching, rescarch, and overall pr-::ﬁ:s-
sonal or personal development.

Chinese universitv-based teacher educarors in this study identified four
major benefits to participating in the RLT, some of which are due to the
well-desgned program bevond bang merely general consequences of mter-
nanonal leaming programs. The reaprocal leaming philosophy and prac-
tices advocared by the RLP brought our specific benefits to university-based
teacher cducators, such as an expansion of personal amd academic nerworks,
a deeper acquaintance with and knowledge of students, and a habit of keep-
ing reflecrive journals. The RLI fostered a supportive and positive envinon-
ment for all the exchange pre-service teachers and ream members, For
unrversity-based teacher educators in the program, the RLI constitured an
etfective learning communiry, which fostered the sharing of experiences and
|'|'||::|.|'|i|'|5.. I':L"il'il:.il:il'lﬁ BRA L l:l'll!h\'li.:flE,l:-]_'Hlill.'l‘il!E, process I|'|1'|::||.|E|:| pen
discussions, collectve reflecnon, and sustained assistance.

Drie to the benefits of the RLE to both pre-service teachers and teacher
educators, we strongly encourage colleges and umiversities o provide a
variety of similar international opportunities. Future studies could be con-
ducred ro examine how overseas kearning programs such as those described
here could be betrer organized For the benehit of both faculty and students
and to provide valuable opportumities for university-based teacher educa-
rors” professional development,
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